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Conceptual Tools – Pedagogical Tools

* model provided in handout

	General Topic
	Select Conceptual Tools
	Select Pedagogical Tools

	
	Inductive/ deductive
	*PACE, a 4-step model
Paesani’s inductive model of using literary texts

	
	Negotiated interaction
Scaffolding
	Six functions / types of scaffolding:
Recruitment
Reduction in degrees of freedom
Direction maintenance
Marking critical features
Frustration control
Demonstration

	
	Readability
	*Reading matrix
*Semantic map
*Maxim’s (2006) 4-step reading model

	
	Global understanding
	*Swaffar and Vlatten’s sequential model of viewing/listening

	
	Writing as a recursive social act of meaning
	Journaling
Mapping
Stylistic/genre reformulations

	
	Primary and secondary discourses
	Maxim’s 3-step model for genre-based writing

	
	Translingual/transcultural competence
	Barnes-Karol and Broner’s image as springboard for teaching culture model

Furstenberg’s Cultura model

	
	Multimodal communication 

	Blog
Wiki
Webquest
Bridging activities:
	IM and synchronous 	chat
	Multiplayer online 	gaming
	Desktop video 	conferencing

	
	Assessment
	Diagnostic 
	Formative 
	Summative 
	Alternative 
Evaluation
Grading
Validity
Reliability
Rubrics
	Reading journal
Teacher observation
Demonstration
Project
Exhibition
DRTA
Graphic organizers:
Text map 
Character Map
Discussion webbing
Summary
Content questions
T/F 
MCQ 
Matrix 
Reflective reports 





Lesson Study 

Planning

STEP 1: FORM A TEAM

1. Who will be your team members? For each participant, record the person’s name, dept/unit, and email. 
2. What role will each team member play in this lesson study? (teacher, observer, time keeper, survey collector, etc.)

	Name
	Dept/unit
	Email
	Role

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	




3. Briefly describe the course, its place in the curriculum, and the student population. 














STEP 2: DEVELOP STUDENT LEARNING OBJECTIVES AND GOALS

1. TOPIC: What topic will your lesson focus on? Why did you choose this topic?






2. CONTEXT: How will you contextualize this topic? What types of materials do you envision using to do so?









3. OBJECTIVES: What specific learning objective(s) will the lesson address? Write these in terms of what students will know and be able to do as a result of the lesson.












4. GOALS: What long-term goals will the lesson support? These are abilities, skills, dispositions, inclinations, sensibilities, values, etc. that you would like students to develop in your class.









STEP 3: PLAN THE LESSON 

1. What are the steps of the lesson? Include descriptions of main activities, prompts and estimates of the time for each part of the lesson. Indicate the curricular components they belong to (situated practice, overt instruction, critical farming, transformed practice) as well as the modes of communication fostered (interpersonal, interpretive, presentational).

The series of activities you will use in your lesson plan will depend on whether you use a reading, a video/listening or a photo. 

Insert lesson plan here!


2. In what ways was the lesson designed to help students achieve the learning objectives? What will students do in class that will allow them to reach the learning objective(s)? (Here, you will want to "map" the various steps of the lessons to the objectives that you laid out)








3. How do you predict students will respond to the lesson? What challenges do you foresee in teaching the lesson? 





Gathering evidence

STEP 4: GATHER EVIDENCE OF STUDENT LEARNING

1. What kinds of evidence will be collected (e.g., student work and performance related to the learning objective(s))?










2. What aspects of teacher and student activity should observers focus on?











STEP 5: ANALYZE EVIDENCE OF STUDENT LEARNING

1. Summarize the evidence, identifying major patterns and tendencies in student performance.










2. Describe major findings and conclusions about what, how and why students met or did not meet learning objective(s). 










3. Based on your analysis how will you change the lesson?




Reflective reading blog entry

The readings for this week focus on the role of writing in the FL classroom.  All of the authors (Kern, Maxim, and Hall) focus on the importance of situating writing with in a meaningful context and consider writing to be part of a “network of experience” that interacts with elements of grammar, cultural context, personal experience, and sociocultural elements (among others).  Furthermore, writing itself exists as a continuum of skills.  I found Kern’s and Maxim’s description of continua interesting.  According to Kern, the continuum shifts form formal accuracy (translation tasks, dictation) to an emphasis on content/ideas (journal writing, free writing).  This continuum assumes that on either side of the scale, certain elements will receive particular focus: on the formal accuracy side, students will pay more attention to grammar (although not exclusively, of course) and on the content/ideas side students will focus more on meaning (again, not exclusively).  As a side note, I also enjoyed the way in which Kern described different activities in terms of the four curricular components.  This really helped me to understand how these different activities fit together and relate to one another. 
For Maxim, the continuum of writing skills depends on the proposition that language is a system of meaning studied within a contextualized text.  This system is in no way fixed, rather, elements of register, word choice, syntax, semantic choice and context change depending on situation, context, audience, and setting (among others).  Maxim describes these changes in language in terms of three continua, which are analogous: primary discourses <–> secondary discourses, congruent <–> synoptic, and narrative <–>expository.  The continuum of primary discourses <–> secondary discourses describes the way in which children (and FL learners) make the shift from “private discourse” (informal discourse in the home with family and friends) to “public discourse” (formal discourse in the school/institutional setting).  The continuum of congruent <–> synoptic describes the shift from highly interactive oral communication about everyday life (verb based) to written public language (noun based).  The continuum narrative <–>expository describes the move from focusing on narrative texts with relate more personal experiences to expository texts which help to frame knowledge and synthesize ideas (176).  These three continua are interrelated and help to contextualize the types of changes that occur within the construction of written discourses. 
Hall describes the cognitive and social aspects of writing.  While not necessarily a continuum, Hall’s inclusion of Applebee’s idea of “writing as an apprenticeship into different contexts” (202), can be read as a type of continuum of experience, in which the author, through apprenticeship, moves along the scale of “inexperience” to (near) “mastery” in particular genres of written discourse.
Personally, conceptualizing the writing experience in the form of a continuum is very enlightening.  It is interesting to see that just because beginner students focus on the primary/congruent/narrative side of the continuum, this does not mean that 1) beginner students cannot make forays into the secondary/synoptic/expository side of the scale and 2) advanced students have not need for the primary/congruent/narrative side (as Maxim points out in his analysis of the reformulation of the German level IV program at Georgetown University).  As an interesting example from my Spanish 101 class, (although the example comes from a video listening activity, not a writing activity), students were able to pick up on the different vocal registers of two speakers in a televised interview.  They noticed that the interviewer’s voice was clear and concise (they were able to understand a lot of what she said) whereas the interviewee spoke more quickly and informally (they had a hard time understanding him).  As such, even after only 7 weeks of Spanish 101 study, they were able to differentiate between the formal and informal speech registers (the interviewer is a professional newscaster, and the interviewee is an owner of a travel agency).
To conclude, I find it necessary to pay attention to the type of writing task we are asking the students to do and make sure that it is contextualized.  Furthermore, I want to make sure my students are aware of and respond to different sociocultural registers in their writing.  They need to be aware that a formal letter to a boss is much different from a personal journal entry.  Practicing theses different genres is the only way they can be expected to master them. One activity I would like to try in class is to compare two genres that are on the same side of the continuum (for example, a diary entry and a personal letter).  This will help to make explicit the differences/similarities between two genres that are close together on the continuum. 


Reflective Journal Entry (based on lesson study #2)

Prompt: The topic of this week’s reflective journal entry is a self-evaluation of your participation in the process of lesson study 2. In your entry, include reflection on the following questions: What did you (individually) learn from this second experience of lesson study in regard to teaching and learning? In what ways did working as a group, this second time around, contribute to what you learned and/or challenge your ways of thinking about teaching and learning? What aspects of engaging in the activity of lesson study were you able to improve this time?

RJ#6 Reflection on Teaching Lesson (11/9/2010) 
“[L]ast week I had students read descriptions of how Christmas is celebrated in various Spanish-speaking countries. In this lesson, each of the four curricular components was addressed and I followed Hall’s reading-focused instruction (similar to Lesson Study 2, but completed on my own). Here is a breakdown of the lesson: 

1) presented with a list of vocabulary words, students circled the words that they considered to be “related to Christmas/Winter holidays” (to activate schema/Critical Framing/Kind-of Overt Instruction since they were working with vocabulary they had practiced for homework). Then we compiled the most relevant vocabulary on the board

2) students were divided into 5 groups of 2 and each given a text. Each group received a different text that described a typical Christmas celebration in a Spanish speaking country. (Five countries were represented in total). For a pre-reading activity (overt instruction) students were asked to read the text and circle the cognates. We then compiled a list of cognates on the board. Students also had definitions of 5-8 difficult non-cognate words found in their texts at the bottom of each reading.

3) using a matrix, students were asked to do a second reading, in which they looked for micro-details of the text. The matrix was divided into two elements: things the students found in the reading that were similar to the way they celebrate Christmas/Winter holidays and things that are very different from the way they celebrate. (situated practice)

4) as a class, we made a list of the differences in Christmas celebrations they found in their texts on the board. I asked students follow-up questions to some of the differences they listed, since (interestingly) some students were familiar with some traditions that others were not (for example, the fireworks display on Christmas was strange to some students, but familiar to those students [and the professor] who come from the southeastern United States. (Critical Framing)

5) As a homework activity, I asked students to write a narrative from the perspective of a child from the country they read about. They were asked to describe how they celebrate Christmas and what they like best about the holidays. Students used some “lifting” from the text (especially the difficult expressions) but created very interesting and well thought out narratives. We then shared some of their writings in class the next meeting (Transformed Practice).

The main challenge for this activity was making sure they had very strong scaffolding, considering the amount of new vocabulary/concepts. However, having the students work in pairs alleviated some of the anxiety of working with a new text. Also, the schemata-activating activity had a huge positive effect on the students’ initial and second readings. They were already familiar with some of the vocabulary they were going to see and had a very good idea of what the text was going to be about. I have found that with more practice looking for texts to use, the easier it gets. I don’t find too much difficulty in finding texts, however, I do sometimes find it difficult to relate the texts to the grammar elements in class. That is to say, it is not hard to find contextually relevant readings (e.g. daily routines, holidays, likes/dislikes) but it is difficult to find these texts that have the specific grammar point we are supposed to be teaching. As such, I usually use the Transformed Practice activity as way to practice the grammar structures being taught in the chapter, and I use the readings/videos/songs to contextualize the vocabulary.”


The PACE Model - acronym for a four-step model 

P: PRESENTATION of meaningful language in the form of a story, an authentic listening segment, an authentic document, or a demonstration of a real-life task (ie, making a sandwich, conducting an experiment) 

· the presentation of the story by the teacher is done ORALLY, no written script for students to look at
· the target structure needs to appear several times but should not be overdone, which can make the language sound unnatural or stilted
· the presentation should be interactive -> students need to play an active role rather than merely listening 

A storytelling lesson should be planned using a three-part design: pre-, while-, and post-storytelling activities 

A: ATTENTION focusing learners' attention on some aspect of the language used in the Presentation stage

How does highlighting the grammatical feature happen? asking questions, circling/underlining important words or phrases, using transparencies or Powerpoint presentation 

C: CO-CONSTRUCT Explanation as conversation or collaborative talk between the teacher and students to reflect on, create hypotheses about, and create understanding about the form, meaning, and function of the target structure

How to do it? Through asking questions 

This is not an "inquisition" - instead, the teacher provides and elicit information in a conversation with learners 

E: EXTENSION  opportunities to use the target grammar structure in creative and interesting ways while at the same time integrating it into existing knowledge this should be useful, meaningful, and connected to the theme of the lesson 

examples: information-gap activities, role-play situations, dramatizations, games, writing project, paired interview, class surveys 



Reading Matrix
[image: Screen shot 2010-10-06 at 10]
Swaffar & Arens (2005, p. 87)

Semantic map

[image: Screen shot 2010-10-06 at 10]
Kern (2000)
Maxim’s (2006) 4-step reading model

1. One in-class pre-reading activity (5-7 minutes)

2. One in-class initial reading activity to be completed in class (10-12 minutes)

-Decide how the text will initially be introduced to students (e.g., entire written text, text divided into chunks on a Powerpoint, audio version of text, etc.)

	-Decide what format/s the comprehension check will take

	-Decide what items will be included in the comprehension check

3. One in-class re-reading for location of microdetails activity (10 minutes)

	-Decide how the text will be re-introduced to students

	-Decide what the focus of this activity will be

-Decide what format the activity will take 

	-Decide what items will be included  / what prompt will be used

4.  One in-class summarizing activity (10 minutes)	

-Design the prompt for the task, including specific instruction for what students should write and how long the summary needs to be

5. One in-class activity relating the text to students' own worldview/culture or using the text as a means of comparing the target language culture to students' own cultures (10 minutes) 

	-Decide what you as the instructor will need to say/do

	-Design one short student-to-student oral activity

6. One homework assignment expanding on the lesson

	-Design the prompt and specific instructions for the assignment




I. Pre-reading activity

	Curricular component addressed:

	Focus:
Description of activity:



	Participation structure: (circle one)  whole class   pair     small group    other __________

II. Initial reading activity

	Curricular component addressed:

	How text is introduced:

	Focus:


	Comprehension check format:

	Description of activity:



	Participation structure: (circle one)  whole class   pair     small group    other __________

III. Re-reading for micro-details activity

	Curricular component addressed:

	Focus:


	Description of activity:



	Participation structure: (circle one)  whole class   pair     small group    other __________

IV. Summarizing activity

	Curricular component addressed:

	Focus:


	Prompt/Instructions:


	Participation structure: (circle one)  whole class   pair     small group    other __________

V. Cultural expansion activities (Instructional Conversation + Oral Activities)

	Curricular component addressed:

	Focus:

	Teacher role:

	Description of activities:




	Participation structures: (circle one)  whole class   pair     small group    other __________

VI. Homework - expansion activity


	Curricular component addressed:

	Focus:

	Description of activity:


Swaffar & Vlatten’s model of sequential viewing/listening

IDENTIFYING VALUE SYSTEMS IN VISUAL SEQUENCES 

Stage1: How Genres Tell Stories in Initial Silent Viewing

In this phase, silent viewing is meant to connect student expectations about a genre type, formed from their experience as American viewers,

Stage2: Identifying Cultural Difference in Visual Relationships

In this phase, students are ready to take their own measure of what they view as "normal" or "different" in a sequence, what is expected or unfamiliar, and what appears to them as if it were filmed in the U.S. or elsewhere.

LINKING VISUAL SYSTEMS TO VERBAL ONES 

Stage3: Verbalizing Visual Themes 

This phase helps students identify how the video's genre is structured, which is essential information to predict and understand the speech acts of the video. 

Stage4: Identifying Minimal Linguistic Differences as Difference in Meaning 

In this phase, the instructor, select phrases or sentences that have been used to identify the
main ideas pinpointed in visual sequences; identification of the speaker or the visual and
social context of remarks can appear as sentence pairs in subsequent fine-tuning tasks.

Stage5: Information as the Basis for Student Perspectives 

In this phase, tasks consist of role playing and small-group discussion, in conjunction with written work such as story prequels and sequels, interview scenarios, and essays topics. 

Instructional Unit Portfolio
At the end of the semester during the last month of the semester, you will compile a collection of lesson plans and accompanying materials for one instructional unit in your textbook. Your portfolio should contain the following 7 elements: 
1. One contextualized Grammar lesson - PACE Model or Paesani’s inductive model of using literary texts 
2. One contextualized Vocabulary lesson 
3. One lesson based on a reading text from outside the textbook and using Maxim’s (2006) 4-step reading model
4. One lesson based on a listening text (song, recording, film/video clip) from outside the textbook and using Swaffar & Vlatten’s sequential video viewing
5. One lesson to be carried out at the Language Laboratory using web-based materials 
6. One formative assessment for each lesson.
7. One summative assessment that is integrated and assesses understanding of the unit material through linked listening, reading, speaking and writing activities. 
***You are allowed to re-use components of one Lesson Study 
if you so choose***
Each of you should try to develop materials for different chapters of your textbook, and you are encouraged to share these materials with each other when you teach in a future semester.
Grading Rubric for Unit Portfolio
	Criteria 
	Max. Points 
	To be awarded maximum points for this category… 

	Learning goals 
	10 
	Specific learning goals are included and are appropriate and well articulated 

	Objectives 
	10 
	All are listed, written clearly in measurable terms and appropriate for each lesson and for students 

	Instruction aligned with objectives 
	10 
	All lessons contain activities and assignments that are tightly linked to objectives 

	Materials, resources, and references 
	15 
	Uses a variety of materials/resources for each lesson; credit is given for all ideas or resources of others and included in correct APA format 

	Use of technology 
	15 
	Technology is used appropriately and supports the objective(s) and engages learners 

	Instructional strategies and assignments 
	15 
	Uses a variety of instructional strategies and assignments 

	Lesson and unit coherence 
	10 
	All lessons are logically organized and move learners towards achieving the objective(s) 

	Assessment 
	15 
	All lesson contain a formative assessment which is aligned with the objective(s) of the lesson. The unit comes with a quiz and an integrative test 






MY PROFESSIONAL DEVELOPMENT PLAN

Both learning to teach a foreign language in a pedagogically principled manner and developing expertise in delivering instruction effectively are gradual processes. Very few people are “born teachers” who naturally possess the pedagogical and content knowledge, linguistic competence, self-confidence, and classroom management strategies that all combine together in the act of teaching a FL. I would like you to reflect on your Professional Development plan for the immediate future. In other words, what are your OWN goals for your teaching in the semester to come?

After receiving your students’ evaluations of teaching, please develop goals related to the following three areas:
1. Your own classroom teaching – What goals do you want to achieve related to how (the pedagogy) and what (the content) you are teaching? What more do you strive to do or how might this differ in relation to your teaching this semester?
2. Your students’ learning outcomes – What goals do you want your students to achieve (e.g., linguistically, culturally, or in terms of reflection on the process of language learning)? How do these learning goals differ if at all from the learning goals you had envisioned in this semester?
3. Your effectiveness as a teacher – as measured by formal evaluations of your teaching by your students and your Language Program Director. For student evaluations, quantitatively (state numbers for student evaluations), where do you want to make improvements and in relation to what criteria? For LPD evaluation, what do you want to improve in relation to LPD feedback from this semester?

[bookmark: _GoBack]Please work on your Professional Development plan beginning now (for Areas 1 & 2 above) and complete it during Winter Break. 


WORKSHOP

A Long-term Approach to Foreign Language Teaching Assistant Professional Development

Heather Willis Allen							  Beatrice Dupuy
University of Wisconsin-Madison					  University of Arizona
heatherwillisallen@gmail.com					  bdupuy@email.arizona.edu

Powerpoint can be downloaded at: 	        
http://percolate.arizona.edu/
(Under the conferences/workshops tab)

I. INTRODUCTION

	The members of my group are:
1. _________________________________________
2. _________________________________________
3. _________________________________________
4. _________________________________________



To discuss together: (10 minutes)

1. Share with the group your time commitment to teacher supervision during the academic year and explain what you typically do for TA professional development.

2. Describe any specific aspects of TA professional development that you have been working on recently or plan to begin working on in the near future. Why are these important in your particular context? How have you become aware of these needs?

II. PLANNING THE FOCUS OF PROFESSIONAL DEVELOPMENT & TA LEARNING GOALS 

Individual work: (30 minutes)

First brainstorm the following elements:

Conceptual & Pedagogical Focus
1. The overarching concept (i.e., pedagogical approach / theoretical construct) that would inform your TA professional development plan.


2. Draw a concept map with your overarching concept at the center of the map. Does it have any sub-concepts that are important? Include these and represent them graphically on the map.

MY CONCEPT MAP
________________________

3. Now try to identify pedagogical tools (i.e., classroom teaching techniques, models, or strategies) that will be necessary to carry out instruction consistent with the overarching concept. Represent these graphically on the map and indicate their relation to any related sub-concepts of the overarching concept.

TA Learning Goals

4. Write down at least two short-term and two long-term learning goals of your TA professional development program that you would like to pursue. State these in terms of the conceptual knowledge, pedagogical techniques, or other qualities (individual agency, formation of a community of practice, reflection on their own development as a teacher, etc.) that TAs in your program should develop as a result of the professional development. 







5. Point out any connections between these professional development goals and departmental goals and objectives for undergraduate and/or graduate education.








Pair work (15 minutes)

Now share your responses to numbers 1-5 above with another member of your group. As you listen to your partner share his or her goals, try to make suggestions or ask follow-up questions to help him or her flesh out each component.


III. ALIGNING PROFESSIONAL DEVELOPMENT ACTIVITIES WITH THE GOALS

Group work (30 minutes)

1. Discuss the goals that each member of your group has for TA professional development. List goals that are common to all.



2. Together brainstorm professional development activities that align with the common goals indicated above.






3. With your group members, identify the type of evidence/data you are going to collect as evidence of TA professional growth. How are you going to collect this data? 

Q & A (5 minutes) 


1. All participants reconvene and ask questions to other participants and/or presenters.
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Ficugs 4.1. Matrix Sample: “La muerte”

Familiar

Unexpected.

Picking up a hitchhiker

la automovilista
(vdriver”)

negro, negro, negros, pilida
("black, black, black,
pale”)

Conversing

Varias preguntas
(“various questions”)

“zpero no tienes miedo?”
(repetition o the
question *Aren't you
afraid?” and denial three
times)

Dying

el uto se desbarranca;
I muchacha queda muerta
(“the automobile crashed;
the gil lay dead”)

automovilista desaparecié
(“sonorous voice”;
“diver has vanished”)
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